FIVE APPROACHES TO MULTICULTURAL EDUCATION

(from, Grant, C.A. & Sleeter, C. E., Making Choices for Multicultural Education 2006)

Key Questions:

How much should the district/school/classroom change/adapt to meet the needs of today’s diverse students and
families, and how much should students and families have to change/adapt to meet the expectations of
districts/schools/classrooms?

Do we view students from an asset-based perspective? Do we believe that each student comes to school with
funds of knowledge from family and community, well-developed skills in certain areas (which may or may not
match those expected by school), and social/emotional strengths, how do we use those to ensure that they grow
and learn everything else that they need to be successful?

How do we take students from exactly where they are (valuing where they are) and move them to where they
need to go in a way that builds their sense of efficacy and advocacy?

If our democracy is to continue, how to we prepare students to be active participants who can listen to and learn
from others? Who know how to and feel empowered to make change?
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By sharing
responsibility
for student
success and
addressing
“real life”
issues, students
become

or Single Group
Studies focus that
is needed. Some
people believe
that by addressing
inequality and the
“isms” in society,
we will create
dissension and
mistrust. Some
believe in teaching




Relations and Single

engaged and

the “classic” or

Group Studies learn to be “traditional”
approaches. independent curriculum.
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problems. Standards are
met through engagement
with student-identified
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problems in the school or
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Includes aspects of the
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independence.
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