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yios and Functions of Education

Major Commissions on Women's Education

DURGABHAI DESHMUKH COMMITTEE (1959)
The Government of India in conjunction with the Ministry of Educanon i
Smt. Durgabhai Deshmukh as the charperson set up a National Commiftes on
Women's Education,

s 10 sugeest special measurcs for women's education at the primary and
secondary levels,

* toexamne the problem of wastage,
« 1o examine the problems of adult women, and

e to survey the nature and extent of educational facilinies offered by welfare
Organizanons.

MAJOR RECOMMENDATIONS

s A National Council for education of girls and women should be setup
s  Wastage and samtanon to be reduced

» Educational facilities 1o be provided for adult women especially for the
*  Emphasis on professional and vocational education for girls.

s  Pay scales of teachers to be revised

BHAKTAVATSALAM COMMITTEE (1964)

The National council for women's education appointed a commuftee with Shn
M Bhaktavatsalam. Chief Minister, Madras as the chairman to enguire inio the
causes of lack of public support, parucularly in rural areas for girls education and
to enlist methods for public co-operation.

Major Recommendations were:

Direct co-operation of public shall be encouraged by:

d =  Establishing private schools
3| »  Constructing a school building (contmbute labor)
& |
_'?:; s  Helping in the maintenance of the school bulding.
J
_ e Providing suitable accommodation for teachers and students in the rural
X areas.
A s  Creating public opinion in favor of teaching profession

*  Supplying uniforms, books, mid-day meals to encourage girls to study.
*  Recrubing women teachers.

| . Other commissions, which have expressed concern regarding women's education,
| are:

| —  University Education Commission, 1948-49.
—  Hansa Mehta Committee, 1962, T \
Indian Education Commission, 1964-66. \
Natonal Policy on Education — NPE, 1968, 1986

f
=  Program of Action, 1986 l :
= Ram Murti Committee, 1990
= Modified National Policy on Education, 1992 \

-~ Program of Action, 1997




258 evelopment of | !
of special teaching amJl learning behavioys
leads to a psychological -‘__lrn_! communication
misunderstanding between inputs of instru Lor ai
this is the transactional distance.”

(5) Mackenzie N., Postgate R. and
Learning’ . According to them Open Learning _
opportunities for part-time study, for learning at - R
in the curriculum. They are intended to allow ac
adult population, to enable students to Compensat
the past or to acquire new skills and qualifications |
Systems aim to redress social and education.
opportunities not provided by conventional colle. £s |

(6) Wedemeyer (1971) discusses the concept ‘/ng
“consists of various forms nf’teaching-iearnm; Arrane:
and learners carry out their essential tasks and re it
another, communicating in a variety of ways for the p, I
learners from inappropriate class pacing or patterns_
learners with opportunities to continue learning in 1
and of developing in all learners the capacity to carry op,

A perusal of the above definitions indicates thz
researchers have defined the term distance education
stressing certain aspects of the system,

Distance education is known by different names, O, -
of terms used for distant education, Prof. F.R. Je ons (]
“bewildering nomenclature”. Important terms associatag
education are as under-

(1) Continuing Education; (2) Correspondence Edy.
Correspondence Learning; (4) Correspondence Course; (5) C
School; (6) Correspondence Teaching; (7) Distance Educatior |
Learning; (9) Distance Teaching; (10) External Degree Programme
External Studies; (12) Extra-mural System; (13) Home Study; (14) Hos
Tuition; (15) Independent Learning; (16) Independent Study;
Education; (18) Non-Formal Education; (19) Off-Campus Study: (21
Education; (21) Open Learning; (22) Open School: (23) Open; (24

University; (25) Out of School Education: (26) Postal Courses; (27) Tezc?
Yourself Programme: (28) Tele University; (29) University of the Ar; (;
University without Walls.

All the above mentioned terms are associated with non-traditiona! an¢

conventional teaching-learning programme. These terms derive the' :
from the medium of ased on $3

B !'_I F

i
'l ] 5 .
-.|.'_|_-_|.;:| i

communication. By and large, they are bas
€conomic, educational, Philosophical and psychological basis

21.2 CHIEF CHARACTERISTICS OF DISTANCE EDUCAT

l. There is physical distance between the teacher and the le
2. There is little face;to-face relationshi P.

3. There is no fixed classroom or lecture room.

4. There is less of oral instruction.

>
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Present Pasition of Distance Educas DR Syxtes
Besides IGNOU, there are n B Open 1L

Correspondence Couarses and Direcio-
Conventional | mversies in Ind:a
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Total enrolment throush this
PET cent of the total enrolmen: of o
Universities and Colleges

National Open School. now Called National [ngir,

Al the school level. the Central Board of <.
National Open School in July 1979 which ot
arganisation under the Ministry of Human Ra<o, -
of Education, Government oI India It offers -

number of mature leamers, iz";ciu.‘lfzs WOrking pe;
Opportunities for higher education. All indications are ;
iﬂiliﬂﬂhmion{agegrmp 17) and continuine =3pc=--
advanced levels wil] increase further 4
The development in €ommunication technolog
unprecedented opportunities for large scale disseminaro-
ﬂﬁ!‘mimmltﬂjhiugﬂialﬂamiﬂgpa:ﬁ;ﬁ are fast replac:
Practice of classroom instruction The adoption of these tochno oz
“"Mﬂrﬂduciions_}'stﬁnwnhzhe:fz:s:: reach o
.Iim&nmﬂielﬂching-keamiﬂg process significanth. -
“ urgent need to strengthen distance education system ©©

-

21.1 SOME WELL KNOWN OPEN UNIVERSITIE
L Eﬂmlfhﬁdﬂmopm University, Walton Ha
| AA, nilndl(ingdom{'l%ﬂj.
g v -4 Mﬂtwkﬁmiﬂnaﬂjﬁi:; Ma
3. Allama Igbal Open University, Islamabad. Pakistzr
L 3 Eveoman’s University, fsraci (1072) e
= ‘_ Fleyer Strasse 204, D 5800 Hazs

|
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by the tutor present with his students

‘ . $ and not on Broup basis,
MEAIA USE 1.e., use of postal e

.--:_' 1 _‘ e . : Wicaﬂt rad. :
al form of production is yged 10, TV, ete.
g is on part-time basis.

=
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ONDENCE EDUCATION, OPEN EDUCATION, FORMAL
UCATION AND DISTANCE EDUCATION
UCAT

o o

ance education postal system and multimedia are used.
n and Open Education: In distance education there may

ations prescribed for joining a course but in

any such qualifications requi

Lo B ﬂ hmm as it i!; centred




-* 4e instruction in technical and vocational courses
nart basic knowledge to the farmers regarding modern ways ol

l

. ! 1 g 1'# technical knowledge of the farmers to such a level tht

| j take full advantage of printed literature denling with ngricultural
: J.'-_-:,:_ 10 pass on the acquired knowledge to others

= .a’f ﬂd‘ﬁﬂ}’ p.gnplc, [}Eﬂp'il: in armed forces, dependents ol
sbroad, and others in improving their qualifications,

: :':'_'__5_ of increasing pressure on formal education,
n ise the gap in the academic standard of the regular and private
Y and regular postal education.
1 , ease th [ blem of financial constraints on the part ol the
» ¢ to start new educational institutions.

y "i;_:_'-'_.;._'T AND LIMITATIONS OF DISTANCE EDUCATION

: d Salient Features of Distance Education

, jlls the needs of various categories of persons who are unable to

of the formal system of education.
ery flexible educational system which is not limited by time and

ystem a learner can progress at his own speed.

e education makes higher education accessible to all sections of

burses cater to all segments of society.

. no need to spend on buildings and other equipment.
ersonnel, housewives, disabled persons, under-privileged
iding in remote areas, school drop-outs, etc., can all avail

lexibility of distance education system is conducive to a

arning

iote areas through postal service or radio or TV.
method of teaching-learning as compared to the
in mlﬂm more efficient and powerful through

i
oy
]

nt the studies of regular students.
riouslevels. @

e lectures of the most efficient teachers
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till consider 1t 10 be second-raté and the sec‘und-chnice eduanlu.nlﬁwr lhnsll;:
who for some reason did not make it in the formal system. A way I IT"-uml:l this
constraint is found where equal status is awarded to the degrees given in the
conventional and the distance teaching systems. As the two systems are fully
integrated, learners can transfer from conventional to distance education and
vice-versa. This situation points out the strong need to take a more confident
approach to distance education.

Present Position of Distance Education System

Besides IGNOU, there are nine Open Universities and 64 Institutions of
Correspondence Courses and Directorates of Distance Education in
Conventional Universities in India.

Total enrolment through this non-formal system of learning is nearly 13
per cent of the total enrolment of nearly 7 8 million students enrolled in
Universities and Colleges.

National Open School, now called National Institute of Open Schooling

At the school level, the Central Board of Secondary Education set up the
National Open School in July 1979 which subsequently became an autonomous
organisation under the Ministry of Human Resource Development, Department
of Education, Government of India. It offers a number of programmes.

21.10 SUMMING UP

Demand for higher education places is constantly rising. The average rale
of growth in enrolment 1 the traditional higher education system is currently
about 5-6% per annum. The participation ratio in higher education is about
6.5% of the relevant age group. On the other hand there is an ever increasing
number of mature learners, including working people, who are looking for
opportunities for higher education. All indications are that
initial education (age group 17) and cont
advanced levels will increase further.

The development in comm unication technology have opened up
Pnprecmf_mmt_zd opportunities for large scale dissemination of knowledge and
information. The multimedia learning packages are fast replacing the traditional

pr:aul.ica of classroom instruction. The adoption of these technologies
will provide tl .

| the demand for
inuing education (mature persons) at

1e education system with th in India
ystem with the means to reach out to large numbers

and transform the teaching-learning process significantly. There is, therefore
an urgent need to strengthen distance education system in India 1 .

21.11 SOME WELL KNOWN OPEN UNIVERSITIES OF THE WORLD

1. United Kingdom Open University, Walton Hall, Mi

‘ m . , Milton Kenyes .
6 AA, United Kingdom (1969). Hion szityen, Mb/

Universidad Nacional de Educacion a Distancia, Madrid, Spain (1972).

Allama Igbal Open University, Islamabad, Pakistan (1974)
Everyman’s University, Israel (1974). '

Fern Universitat, F 5 3
n at, Fleyer Strasse 204, D 5800 Hagen, West-Germany

Lh b et B
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Limitations of Distance Education
|. The system of distance education has very limited SCope
people aware of cultural change and Sﬂ_clal development.
The courses become stereotyped In due course,
3. The scope for practical experience is very negligible,
4. Usually the provision for study-centres and book banks ig VETY meaore
5. The experts do not have the adequate means to ensure -.:.-J-;E[ 2
students are entirely satisfied with the material given.
6. Normally suggestions are not invited from the students about the utilin,
of the material. '
7. The students are given extensive written material through post but the
same is not suitably supplemented by discussion on radio or TV
8. Periodic review of the courses is not frequent.
9. The students hardly get opportunities for different types of co-curricular
activities during contact programmes except listening to lectures.
10. Opportunities of learning through social contact among students are
very limited.
_ 1. Generally speaking, same importance or weightage is not given to
distance education degrees as is given to the degrees and diplomas obtained

ﬂmzrugp formal education, By and large, it is considered an inferior type of
education.

¥
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21.6 BRIEF HISTORY OF DISTANCE EDUCATION IN INDIA

: h[.‘rm“““}’ of Delhi was the first University to start correspondence course
in higher education in 1967

in gfghra Fradesh was the first Open University to be opened in the counit
3113::;::? ?ﬂi Policy on Education — 1986 (revised in 1992) says: £
for higher edu::? INg System has been initiated in order to au gment opportuft =
it a life] ong pr ion, as an Instrument of democratising education and to m e
System are part?:ﬁ:l:] Th-:_ flexibility and innovativeness of the open l:ar;jﬂui
country, includin th Y Askcel 4o th_E diverse requirements of the citizens ©
Indirg Gga dnﬁ'e wh':.' had joined the vocational stream. 085 in
fulfilmeny of thes ndhi National Qpen University, established in ! e
10 estab); ¢ Objectives, will be strengthened. It would also P

shment of Open Universities in the State.”

ATION AT WORK

n
a

21.7 DISTANCE SYSTEM OF EDUC
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Learning Material
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and te
institutions in the country.

21.9 PROBLEMS OF DISTANCE EDUCATION AND MEASURES FOR
STRENGTHENING IT

1. Selection of Need Based Courses.

2. Preparation of Material Reviews.

3. Selection of Course Writers Editors

4. Printing of Material

5. Provision of Infrastructural Facilities

6. Coordination with Postal Authorities

7. Guidelines for Correspondence Students
8. Timely Dispatch of Material

9. Evaluation of Response Sheets

10. Arranging Contact Programmes

11. Setting up Study Centres

12. Provision of Travel Facilities to Students
13. Provision of Board and Lodging

14. Use of Electronic Media

15. Cost Factor

16. Training of Staff

17. Study Habits of Students

18. Notion of Distance Education as Second Hand Education

Selection of Need-Based Courses: Courses should be need-based. Before
starting a course, its potential users should be kept in view.

Preparation of Material: Material should be prepared in the rezional
language to be used in the course. Translation of material from English does
not serve the purpose as sometimes it becomes superficial.

Selection: Sufficient care should be exercised in the selection of course
writers. editors and reviewers. Experts and scholars are not necessarily most
suited for this purpose. Persons with experience should be selected. Guidelines
for each category of staff should be prepared. .

Printing of Material: Printing of thousands of copies is a very challenging
task. Related to this process are items like selection of printing press. type
face, size of the booklet, procurement of white paper, art wo! k, etc. _

,i‘n_,rj-m.'ruc.'uraf Facilities: The Open Lfniv_ers'tty will have m_m.’ll-;:: use of
the infrastructural and other facilities of the existing colleges. Itw ill, Ehcrcmr_n:,
be very necessary 1o maintain proper liaison with them. Programmes _mll
have to be organised in such a way as to get the optimum results, The timings
of the contact courses, will have to be adjusted suitably.

Timely Preparation and Dispatch of M faterial: 1t must be ensured that the
material is prepared in time and dispatched prup::rl*_:.: . _

Coordination with Postal Authorities: Dispatch of coursem aterials requires
proper planning and coordination with the postal authorities. _ =

Guidelines for Correspondence Students: A correspondence student first be
helped by supplying him with a brochure which should enable him to understand

the method of studying the lessons before the first lesson is set to him.

Jr.-l-."I.'L'.Irn'.IJ"n'.I'.F.i'r_"_J_i'f l'-'l|'I _||I',1.||I|'|'.'_'|_'f|",la_,l|!;l I';Jl_l-'l-r!';".ﬁf in -‘r”df.lﬂ

leconferencing system 1o electronically link all distance-teaching

&5

&

&?fﬁf‘fﬁ

&
7
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it is a system of mass education
It is available even in ithe arens where

ilere is no school or college
it is available even to those with poor

health or disadvantiageous psychaolo
greal conditions that inhibit them
from undergoing institutionaliscd

education.

13
4

21.4 MAIN OBJECTIVES OF DISTANCE ED

|. To provide a suitable alternative path to wider opporn
and especially higher education.

2. To provide an efficient and less expensive systen

3. To provide opportunities to students who had to discon
education on account of various circumstance—pecuniary e,

4. To cater to the educational needs to people residing |,
remote areas.

5. To provide for educational opportunities to stude,
discontinue studies because of lack of aptitude and motivation v,

later on become motivated.
6. To provide opportunities for citizens who are willing t

standard of knowledge and learning through continuing educar: .
business. 3

7. To provide opportunities to students who cannot find 2 ez o
wish to join a regular college or university department althoush the. -
the necessary qualifications to pursue higher education. e

8. To provide opportunities to persons engaged in different professic
get higher degrees or certificates which may enable them to get E‘.!:?.:r ol
promotions or better emoluments. R

9 To cater to the needs of citizens who look upon education as a life-lons
pursuit and may like to refresh their knowledge and skill or to acquirs
knowledge and skills in new areas,
cu[t}ut::alT:a] ]::zudc Opportunities for promoting aesthetic, citizensh p and

]l; }‘u pruv!dr: courses according to the specific needs of individuals.

by F"':""!dﬂ opportunities for in-service training to teachers.

13. To provide opportunities for pre-service training to teachers.

14. To enable the students to learn while th .

15. To enabl ek g

‘ ¢ the students to earn while they |
16. To provide opportunit B ricn vocasi ~
es for getting education, vocational and person

guidance,
onal ly Bae vard students to receive -:ducatiu-:;
universi Institution £0 to the students, rather than U
ity,
- 2 L
to the educated citizens to study further WiE




-
st 1 s
LUTTET
1
EI -"I‘ "Lt
I
| r
_.-I
g ry

r”_] |: :-I 1

il =

7.

. Times ines
{jl i".d|

r

i J -i'dl.._i"._-"I 3T I

: -""13'-"-.'1r|_|{_;; - O o |
]] E:I‘-.“. P = l-; F |
1> ooHing up gy 4 e |
= !Jrl-._-'1.|.':i_l_l F'---—F—_ A T1TTF ::
]3I [j]-r : l.-.. L8y ,_--'_.T = ‘
14 .:".|':~IIJ_T'5 -'.I-Z.l--_..- e g |
-- LE"‘_:: rI]_' E}il:‘r:".-...-.:.".. _...I_- _:'

Lol g
- Cost Factor

]ﬁ' Trajﬂé,‘:n

— I.-.I]“t-"": 4::-

v Cd

I? S“J'-j:\- HharL‘ILE, O Stundaes

ol el N

18. Notion Of Dlictance 1

Svr.;’ft’ffi'ff:rn S Nesd Boe 7rv 02 Second Hand -
Starting a course. Its FLr -.;;_-:.__-._:. = _
Preparation of *J’hr :{:J 110-5e kept in vig =
language to be used in the course. 1o~ lould be prepareg
not serve the purpose as bD’Tf:'r':-._.. r_ﬂ__" s __ c F
TSE".'JE'CH'DH.‘ Sufficient care :1h-:1u-.'d hf_h___
writers, editors and reviewers. E-'NE"E_'":_: ;F d in the se
suited for this purpose. Persons with ﬂ;u-:n_‘ R

for each category of staff should be prepared

5§ "
T T Tl T ar——
E ek L

Printing of Material: Printing of thousands of copies is a very chalk
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Distance Learning

e I:I: DISTANCE EDUCATION AND ITS NOMENCLATURE

sshion as the name indicates is a form of education in which
ally 2 “ distance between the learner and the teacher. (The
e is a relative term and it has no limits). It is in a sense a remote
'-*'ﬂ-_' ' of education wherein the learner and the teacher may not be
o face m“mby physical distance. Some of the important
ons education are given below:
is of Dohmen (1967) “Distance education is a systematically
self-study m which student counselling, the presentation of
Hhmgmdwmngnf students success is carried
e of & each of whom has responsibilities. It is made possible
ace by iﬁ“mmhﬂgmices The opposite
=3 '_, r_ is “direct education’, or ‘face-to-face education’ : a
m;ﬁm with direct contact between lecturers and

LiC: ﬂfm of labour and organisational
12 use of technical media, especially for

M lﬂdﬂemtmal which makes it
______ mmms-ftmamﬁhodnf
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Development of Education System in [ndia

23. Remedial instruction: Students comi
! i oming from Scheduled Castes and
S:hlrmd:ﬂ-ed Tribes are also likely to be deficient in the scholastic areas, The
school may prmrtdﬁ- some remedial education programmes, Adoption of
mstructional strategies, such as peer group learning, monitorial assistance,

:Jl?tﬁi_:;:lt::::;? and tutoring would help to improve the educational levels

Frt_wmun qt‘_c_-ulduur games and activities, co-curricular and work
experience activities will also help in the retention of such children in the
schools and create an interest in them for continuing schooling.

26. Monitoring of programmes: A standing Committee of the Central
Advisory Board of Education (CABE) under the chairmanship of Minister of
Human Resource Development may be constituted to monitor and review
implementation of all educational programme for the deprived sections,

27, SEE{EF:IJ' role of the teacher in the education of children of backward

seclions;
Following are the important points which a teacher should take into account

I. The teacher should take interest in meeting the needs of every type of
child.
2. The teacher should ensure that his own behaviour and behaviour of
students is free from bias.
3. The teacher must ensure that the interaction amongst the students is
normal.
4. The teacher should understand the learning process in the context of
characteristics of learners. |
5. The teacher should appreciate that the special educationnl needs of
the students reflect the special requirement of a learner calling for
specific adjustment in regular qumtlunal programmes.
6. The teacher should keep in view that special needs can arise from
hysiological, intellectual;Social and ecanomic reasons.
v q’h:::mlearn:r should be given importance as an individual rather than
as a disabled or as a scheduled caste or schuiu!ad tribe or a EE"'
2 Educational adjustment has several dimensions like curriculum
. decision, class-room organisation, special teaching techniques and aids
tc. ) :
9 1l:lcac1wr should be sensitive to the needs of socially disadvantaged

AMMETSs. : k
1D !;h: teacher should have a close link with parents 1o Ensure regular

11 mﬁﬂﬁr should make the parents aware of the special educational

and other facilities in the school and the neighbourhood and impress

ke use of them. ; : .
12 mﬂtmﬁmﬁm find out specific arcas of deficiency in learning.

13 The teachers should take all possible steps to develop self-concepl

s h learners.
and Eng[.tw: h'pngr- Ilmﬂﬂﬂl such students.

1 ||...p||-l..l.-||.|
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Education of Weaker Seciions

5. The teacher's own example in his behaviour Iowards
to these castes is the most effective and oty arde
congenial climate.

16. The school staff should ensure non-discrimination between the childrer
of Scheduled Castes, Scheduled Tribes and other communitics,

17. The school staffshould avoid the use afthe caste names or deroeatory
words while calling roll calls or naming children.

I8. Teachers should provide equal opportunities 1o all the children to
participate in the curricular and co-curricular activities of the school,
including games.

19. Frequent meetings between the staff, school teachers and parents of
Scheduled Castes and Scheduled Tribes children should be arranged
The details of the schemes for promoting education amongst Scheduled
Castes and Scheduled Tribes should be explained to the parents at
these meetings. It should be impressed upon them that they musi
continue the education of their children,

20. Special attention should be paid to motivating parents to educate girls

21, Teaches should suggest to illiterate parents the advantages gained by
attending functional literacy classes in the aduli education centre

Students BElonoinn

erful way o oaild un g

Summing Up: For the successful working of Indian democracy and the
achievemnent of national objectives as coniained in the Constitution, it is very
important to take speedy measures for the promotion of education among the
children of the weaker sections,
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21.8 OPEN SYSTEM

Indira Gandhi National Open Uniye, Sity (1C
The Univ L'lﬁfl_"u came into hL'III; on Decer
Mission and Objectives of IGNOU. The
— Introduction and promotion of open ur

system in the educational pattern of :
— '-.i.'idr:ning access to higher edyca;
population, particularly the disadvanig,
— Ensuring relevance to pProgrammes
the needs of economic dey elopment
of the people of India
The 1?”';”,;'&”1' Goals af the | nen Sver.
The strategic goals the IGNOU sere for it
(1) To expand higher education fac ilities a
that will empower INCreasing divers
(i) To ensure relevance for educationa| Dro:
course provisions and dey eloping |
learning curriculum, designed to mee 1| .
. vocational needs of diverse student eroyps
(111) To reach out to large number of learner e |
have no opportunities t0 pursue goog qualit :
programme, and enable them to acquire kn N '
competence to become productive participants ;
(iv) To foster and lead development in knowled. :
relevant to large scale distance education.
(v) To establish and operationalise 1 MAjor open edyca
comprising IGNOU, the State Open Universities ang sthe
education institutions to extend the outreach of distance
programmes to all parts of the country,
(vi) To establish and develop large networks. especially in the spheres
‘ communication (broadcasting teleconferencing) and of commuters

iy

TN e e L =

l
I

TR i |

etc., of physical and intellectual resources for technological suppor
in the delivery of high-quality educational programmes

(vii) To organise research and development activities through
fellowships and other programmes in distance education,
methodologies and practices.

(viii) To undertake an active role in the process Dfglobal-;:aﬂ_.tl.f““-w
education by increas ing world-wide access to Indian open Lt1'
programmes by promoting enrolment in Indian institutions i
use of their learning packages by institutions and students ous!
the country. : .aurce base for (he

(ix) To establish and develop a significant national rs.ﬁ:artun_lr[:1 s
growth and development of the open learning sys(e ;?1,[-1 sion, humar
in such areas as electronic media production and ditiu: |
resource develcrpment etc. hich the qualit ‘_f'

(x) To develop instruments and mElhudsrb} W 1Hw k\P.;uumw"-*
Programmes, products and services provided b)

o -
I Rk
|}
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. perﬂ:nnam_:c in various courses.
(vi) ﬁﬂgﬂﬂ“:rr-;h:. h':“".'f“g::] and Adult Education Centres are being
i el . T
. Ew:hedulad . rl;be:t}f s n areas predominantly inhabited by the
(vii) The corriculum at all states of education has been gradually designed

10 create an awareness of the rich culturali
as also of their enormous creative 'nhnllﬂmltj' of the tribal people

24.6 OTHER BACKWARD CLASSES (OHCs) AND THEIR EDUCATION

Constitutional Provisions

l'l Article 15(4) of the Constitution: It enjoins u creation
| special provisions for the advancement ﬁif any EuTE::ﬁ.rsl:nﬁ T;ucaﬁnnalf;
backward classes of citizens ar for the Scheduled Castes and Scheduled Tribes.

2, 4rlﬂ'.::|"¢* {G4): It enables the State for making provisions for the recervetion
of appoiniments or pasts in favour of any backward class of citizens which in
the opinion of the state is not adequately represented in the services under the
slate,

3. Article 38: It makes it obligatory for the State to “strive to promote the
welfare of the people by securing and protecting as effectively as it may a
social order, in which Justice; Sociak-Economic and Political shall inform all
the institutions of the National Life™.

4. Article 46: It contains a very significant directive regarding promation
of educational and economic interests of other weaker sections and protecting
them from social injustice and all forms of exploitation. i . ;

3. Part XVI of the Constitution: It contains “special provisions relating to
certain classes” and under this part, Article 340 envisages the appointment of
a Commission to investigate the conditions of Backward Classes.

With a view to consider measures for the impmw::pmt of Tﬂn: conditions of
the Other Backward Classes, the Government of India appointed the Mandal
Commission in 1978. As far as promotion of education among these sections

i ial measures are being taken: o

. mmwfﬁwmﬁmg Tm afier their educational training.
5. Reservation of scats for OBC students in all scientific, technical and
" professional institutions rua by the Centre as well as the State

Governments.

Laucarian af mreaxer Seciipm
ST ope <
24.7 POPULARISING EDUCATION AMONG THE WEAKER SECTIONS

b II.: 15 U‘bEEWEd I}La[ Wﬂ”.-!"llﬂnni:;l:l‘ 515};_:;1““_-'_.1 dnd lil}::_lll_u'_'_-. l.':l-'r"l-"
elow would go a long way in promoting education amone th
se¢tions, i T

L. Introduction of tribal dialects and medium of instruction Tn tribal

as stated

weaker

ITEAS

having a Iarlgc population where peaple do not understand the regional
language, tribal dialects may be introduced as the medium of instruction
wherever possible in the initial stages and then they should be integrated with

the general educational sysiem and may be ta al languazes. But ir
the tribal IIrE.E.E- where the children understand the ﬁgiﬂl’lﬂ' InngunEvTﬁ can be
used as mﬂ:_II:llrI'l of instruction. Such practice will reduce the rate of wastaee
and stagnation and also create interesi among the children. i

2. Suitable curriculum for the schools: There is a need for evolving
suitable curriculum for the schools functioning in tribal areas. This curriculum
may be science-oriented but culture-based. The curriculum should be so framed
that this should include the various aspects of tribal life and culture.

3. Training of teachers: Such teachers working in the tribal areas who do
nal possess enough knowledge about the tribal Iife and culture may be given
fraining in these aspects. The teachers posted in tribal areas should alse acquire
knowledge of iribal dialects.

4. Provision gf suitable school accommodation: Al the schools functioning
i tribal areas should be provided with suitable accommodation.

5. Provision of hostels end extension of Askram schools: Whenever
possible, the schools functioning in tribal areas may be provided with hostels
wihich will solve many problems. Exicnsion of Ashram schools, use of voutl
dormitories may also solve some of the problems.

6. Encouragement of participation of iribal parenis: Participation of mribal
parents in the educational programmes may also be encouraged. The awareness
and interest regarding the utility ofeducation for the children should be created
among the parents.

7. EI&IE;{;J in schoals howrs: In the tribal areas, the school hours and the
duration will have to be adjusted according to the needs of the community
Children in these areas are by nature, playful and not work-oriented. They
cannot sit for long hours in the classrooms. In some cases, therefore, schools
might have to be opened in the morning and evening hours with & break in

en.
hl;_rﬂﬂ.{edfum of instruction:. To sustain the interest of the little fhildr:-n_ i _i-_t.
necessary that at least up to class-1(1 the mother-tongue of the children sheald
be used as the medium of instruction. It will help to reduce the drop-cut and
stagnation of children in the lower class. There is also a need to develop
special reading materials for these children. :

9. Economic incentives to parenis: Since the rrﬂnI_p-mpJ: Me pc_ufmmh:mlg.
backward and the children have to take part in d|ﬂ'==n:_nt activitics u'r the
economic pursuits, the parents do nol care for the education of their L“"*E:'

because this sustains economic loss. Thus some economic IRCEntive [y

given to students, but not to parents 1o prosecute their studies.




of teacher-community relationshi i
ps: Steps to improy
the Ashram School education may be taken. The teﬂchem:nmmlzmit;

t Y®" relationship may be improved. The cleanliness of the buildings, discipline in

the Ashram Schools may be improved and adequate freedom to students for

14. Opening of non-formal centres: One of the solutions for the problems
of education of tribals and nomads would be to open non-formal education
centres. These centres would cater to the needs of both parents, dropped out
%Mﬂﬂy, mothers, and other adult women folk of the

ity. The educational programmes will have to be integrated with the
development and social welfare activities of the community. It would include
both health, sanitation, agriculture, work-experience and community
developmental programmes. It is through this package programme of the non-
formal education centres that tribal and normal children could be brought and

ined im | numbers in the folds of education.

mu?;m;m:ﬁmnnm of adult education’social educaiion: In backward
areas and among backward sections, intensive adult education and social

O B B e ks o WikTSvar TECESar

16 MWF;-:I}MWrM Fiecessary, the
Fﬁ::-irnd ratio may be relaxed while sanctioning staff in schools
located in backward areas.

17. Guidance facilities: A special drive may be launched for acquainting

. iliti le for weaker sections.
the people with "!;?Fﬁ;’ﬁ“!_ s’:mﬁu ﬁ“:?fm sections should be provided

holidays study camps
|-established

Lducaiion of Weak, .
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(4) National Programme of Nutritional Sunoart ta b
(NPNSPE), (5) Operation Black Board (i I-'.:-!. |l ket
(SKP), (7) Sarva Shiksha Abhivan
schools, (9) Sainik Schools

22, Facifities for teacher L1 W omrey b miade o ligalory [or teachers (o
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of backward area accommodation allowance to teacher
vicinity of the school may be considered

{2) Suitable facilities mav be viven 1o the children of schoal teachers
studying in high schools

(1) Residential type of schools (Ashram Schools) may be established fo
children of teachers working in very backward areas and the full cost of rheir
education may be borne by the Government

(4) Reservation of some seats in the Public Schools, Samik 5
MNavodaya Schools, professional institutions | e W
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teachers, therefore, should dem e an encouraging attitude and be patient
iminatory feehr |

snd sympathetic with them. They should snow no
They should in no case use sarcastic languade as 1o thesr casie or an
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(vi) Location of school buildings, Balwadis and Adult Education Centres

in such a way as to facilitate full participation of the Schedul

: ed Castes;
hunkward sections of society, particularly in the rural areas. Hill nf:li
:lr.«m:t districts, remote and inaccessible areas and islands will be

244 FRESENT STATUS OF THE EDUCATION OF SCs
Table 24.1: Literacy Rates of SCs and Total Literate Population

Category 1970 1981 199i 200/
Total Popul ation” 245 36231 5221 6518
Scheduled Castes . 1467 2138 3740  Not available
Gap between SCs and Total Population 1478 1485 1480 Notavailable

Note : * Includes SC population.

Educational Status

Education, being the most important instrument for empowering weaker
sections of the society, every effort is being made to improve the educational
status of SCs on priority basis. Between 1971 and 1991, the literacy rate of

SCs increased by 2.6 times, while that of total population increased by 1.8
times (Table 24.1).

Table 24.2: Female Literacy Rates of SCs and Total Literate

Population
Category ILE f98i 199l 20
Population’ 1860 WEF 3929 16
gﬂutnﬂ :'.:IH:E b.44 10.93 21.76 MA
Gap between Female litcracy of SCs and 12.25 |8.02 15.53 NA
Total Population
—
Note * * Includes SC population.
Table 24.3: Gross Enrolment Ratios of 'SCs and Total Population
Enrolment
Year 1990-9/ 19992000
£ [ V¥ fio ¥IIT lis ¥ It VIl
558
E Population” 100.1 621 949
o ;m: 1140 6.6 104.1 ﬂg{
ﬂﬁl 355 478 £52 EE'S
Scheduled atal 1022 477 924 £
Castes T 2 i 103.6 ne
il e o 7 (4.7
GAP Tou (+12.1 H::; E:ﬁj: (4364
Girls 1;::; {-114.5 -H7 (+30.6

Note - * Includes SC population.

£~ Promotion of Educatio

L.aucanon of Weakar dections

21.5 EDUCATION OF THE SCHEDULED TRIBES

Prigr‘n af the Term Scheduled Tribes (ST): As distinct from the so-<callb
mainstream population, the British used this term with respect 1o groups living
in forests and hills, ete. It was also used with the prefix like indigenous people
etc, The term Scheduled Tribes denoted that people belonging :u these prou p;
did not have much contact with the main culture j \

Traditionally Considered Characteristics of the Tribal Peaple

The tribal people live in the rather inaccessible parts of the country
The tribal people live away from the civilised world.

They belong to these races—Australoid or Mongoloids ar Megrito.
They speak tribal dialect.

They believe in ghosts and spirits and worship them.

They profess primitive religion known as "Animism’.

Their chief occupations are gathering forest products, hunting, ete.
They are, by and large, meat eaters.

B =l B L B L hd -

Total Tribal Population

The population of tribal people in 2001 was cstimated to have reached
%2.8 million on the basis of the projected figures. This represented 8.6 per

cent of country’s total population.

Population Profile of the Tribal Pecple

|. The largest concentration of ST population is found inthe north-sasizen
states: Mizoram (94 8 per cent); Magaland (87,7 per cent), Meghalaya

(85.5 per cent); and Arunachal Pradesh; (63,7 per cent)

2. Union Territories: Lakshadweep (932 per cent); Dadra and MNagar

Haveli (79 per cent); Andaman and Nicobu Islands (5.5 per cent)

3, Madhya Pradesh (23.3 per cent); Orissa (22.2 per cent); Rajasthan
(12.4 per cent); Maharashtra (9.3 per cent); Bihar (7.7 per cent); and

Madhya Pradesh (6.3 per cent}. L1
4 .-‘..I!mnsy’;ﬂnili in Haryana, Punjab, Chandigarh, Dethi and Fondichery

of the NPE and FProgramme af Action (1986 and 1992)

The following measures are being taken urgently to bri
Tri with others: _ " S
IrII:hﬁ:_’ﬁi::ﬂ: Femr.iﬂn'ty is accorded to opening P“':T?:: 5::-{1::;1; ::: 1:1 IE}T:;..: :3::- .
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i ing, i - their own spoken |anguages. |
mdﬁglqn:“d::nfglnp the curricula and devise 'Im”[urmml-nmi;i“; :.
:::tribnt languages al the initial stages, with arrangemenis
switching over to the regional languages.
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Education of Weaker Sections

24.1 MEANING DF WEAKER SECTIONS

According to the National Policy on Education, the i
children are those children who hgnng to the fﬂ”ﬂlﬂli':g ﬂ::;;::f::l et
1. Scheduled Castes Children, i
2. Scheduled Tribes Children.
3. Other Backward Classes (OBC's) Children.
4. Tribal Areas Children,

Constitutional Provisions Regarding Deprived Socially Disadvantaged
Sections of Society

Article 15: Prohibition of Discrimination on grounds of religion, race, caste,
sex or place of barthe eab-secting (1) states, *Nothing in thiz Article or o
viause 12) of Article 29 shall prevent the State from making any special
provisivn lor the advancement of any socially and educationally backwand
classes o for the Scheduled Castes ind the Schediled Tribes. ™

Article 46: li reads, "'the State shall provide with special care the educational
and economic interzsts of the weaker sections of the people, and in particular,
of the Scheduled Castes and Scheduled Tribes and shall protect them from
social injustice and all forms of exploitation.”

Article 138 [t makes provision for the appointment of a Spacial Officer
for SCs and STs. .

Article 390: It envisages the appointment of a Commission to investigate
the conditions of the Backward classes.

24 2 WHY PRIZMOTION OF EDUCATION OF THE WEAKER SECTIONS®
CHILDREN?

Education Commission 1964-66, in Chapter V1 entitled 'E qtmjnlﬁm
anT;:: ational Oppartunity and Socisl Change® very aptly observed, “One of
the important social objectives of cducation is to equalise opportunity, enabling
ihe backward or under-privileged classes and individuals to use education as
a lever for the improvement of thei conditions. Every society that values
social justice and is anxious Lo improve the lot of the common man Elldll.'ulli'ﬂ.tﬂm .
all available talent must ensurc progressive equality of nppulzqmuty i
sections of the population. This is the only guarantee for the I:ujf 1;1“3 up 'kl‘ﬂ
ggalitarian and humane society in which the exploitation of the WeEX [

it L WA L L) FPELARE L rar

minimised.” The Commission further stated, “The od ward
cla.r.si:_s in general and the tribal people in I"ﬂ-rlir uiu:l _Ll:lt:llmjn_nf r!w backward
-l::qlmil_'j.:llll}n and of social and mational integration H-.,::. I.L:{:mrp:r-lf.r amme af
for this purpose.” Alas! We have not paid heed 1o ||,.-LI:« ._1,“|,r. I-|' il
NI]-]1'|-|'|'|]'|I'|:“IEL'I'|.|1“U“ of this vitsl recammendalion 11ﬂ:| ;l'.'lj_ :.:‘ e e
lendencies, hatred and strife ' '

Pg]ici:snn education—the Mational Folicy on Education, 1968 1986 and
modified Policy Formulation 1992—all stress upon speedy action fof the
promotion of education of the deprived sections. ' K

disintesrative

24.3 EDUCATION OF THE SCHEDULED GASTES

Population of Scheduled Castes: In 2001, the population of Scheduled
Castes was 179.7 million, which accounted for 17.5 per cent of the 114l
population (projected on the basis ofthe trend of their decadal growth rates)

Almost half of the total population of SC is concentrated in the states of
Bihar, Haryana, Madhyva Pradesh, Punjab, Rajasthan and U.P—populurly
known ns Hindi belt in the North,

In the South, SCs are concentrated mainly in Andhm Pradesh and Tamil Madu

In the East, they are in Bengal and in the West in Maoharashira

Origin of the Term Scheduled Caste

The Simon Commission { 192E), which was boveotted in India and became
responsible for the death of Lala Lajpat Rai on account of *Lathi Charg
goinied the term Scheduled Caste.

Fhereafier, it was used in Goverunent ol India Act, 1935, Afer independenc
it found expression in the various provisions of the Constiution

The Edueation of Seheduled Custes

The central focus in the SCs' educational development is their equalisation
with the non-SC population at all stages and levels of education, in all arcas and
in all the four dimensions-rural male, rural female, urban male and urban female

The Messures Contemplated for Education of 53Cs Include:

(i) Incentives to indigent families to send their children o schoul
regularly till they reach the age of [4; _

(ii) Pre-matric Scholarship scheme for children nfﬂ_lumi:lrf. engaged in
occupations such as scavenging, flaying and finning to he made
applicable from Class | onwards. All children of such families
regardless of incomes, will be covered by this scheme and time
bound programimes tarpeted on 1I1cm_ will be undertaken;

(iii) Constant micro-planning and verification to ensure l]mElI:u: enrolment,
retention and successful completion of COUrSes by SC students do
pat fail ar eny stage, and provision nfr:mr:dm] COUrses 10 Improve
their prospects for further education and in employment;

(iv) The recruitment of teachers from Scheduled Castes; ) )

{v) Provision of facililies for 5C students in hostels st district
headquarters, according 1o a phased programme,
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Enunqmic evils, Ajith Kumar and George (2009) have specifically mentioned that the facilities for higher and
technical education are available to rural students at a reasonable distance, The literacy rates of SCs population,
though lower than those of the general population in the state, are higher than the literacy rates of the tribal
population in India. The government will seriously consider the own policies that relate to our own conditions
and future. Even now the literacy rate of SCs has not reached 50 per cent (Devi 2009). Their formative years of
education pick up necessary social skills and cultivate attitudes and value systems are necessary for a
harmonious living. Ashappa and Sultana (2009) have observed that in case of rural environment, girls born in
the backward families (particularly SC/ST), it is still more difficult to get education and employment. In higher
education the performance of SC students both in enrollment and their performance are poor when couponed to
the general population. Further the female ratio is very poor in the country on these aspects. Gurupandi and
Amutharani (2010) have noticed that the higher education in India is made up of regular education and distance
education. There are four type of regular education general, technical, medical and agriculture with each type
divided into university level and research in science, technology status of deemed universities or autonomous
institutions and provide higher education. Distance education is university based and it is limited to
undergraduate, post-graduate degree and diploma courses in general and technical education. Higher education
cannot solve all the society’s problems; it can act as a resource. Gurupandi and Amutharani (2010) have focused
the need for uniform education to the state of Tamil Nadu. The Uniform Education System explains the purpose
of the scheme and it will provide the same type of education to all children in all schools without any
discrimination to create equality among the people. The uniform quality education will reach all sections of the
society and it will remove the discrimination between the rural students and the urban students.

III. Scheduled Castes in India

Many other nations are characterized by social inequality but nowhere else in the world inequality been
as extremely constructed by the institution of caste as in the India. It is a known fact that educatien is closely
linked to development. Historical evidences in this regard indicate that Dalit community has been excluded from
the whole process of education since centuries. After the formation of the Constitution of India, education was
supposed to be made “accessible to all”, Caste has long existed in India, but in the modern period it has been
severely criticized by both Indian and foreign observers. Although some educated Indians tell non- Indians that
caste has been abolished or that no one pays attention to caste anymore; such statements do not reflect reality.
Caste has undergone significant change since independence, but it still involves hundreds of millions of people
in its preamble, India’s constitution forbids negative public discrimination on the basis of caste. However, caste
ranking and caste-based interaction have occurred for centuries and will continue to do so well into the
foreseeable future, more in the countryside than in urban settings and more in the realms of kinship and
marriage than in less personal interactions (Chauhan 2008).The SC Population numbering 138 million (1991) in
India accounts for 16.48per cent of the total population of the country now increased to 166 million (2001)
accounts for 16.63 per cent of total population of the country which shows that there has been increase a share
of SC population in the last decade. The states with higher concentration of SC population are Uttar Pradesh,
Bihar, West Bengal, Andhra Pradesh and Tamil Nadu, these five states together account for around 58 per cent

of the total SC Population of the country (Chauhan 2008).

IV. Scheduled Castes in Post-Independence Period

After independence, the Scheduled Castes (SCs) and Scheduled Tribes (STs) received special attention

through the Constitution of India with special provisions in education, employment and political representation.

Article 46, for instance, declares: “The State shall promote with special care the educational and economic
interests of the weaker sections of the people and in particular of the Scheduled Castes and Scheduled Tribes,
and shall protect them from social injustice and all forms of exploitation.” Untouchability was declared
abolished under Article 17. Consequently, avenues had been opened to these people to enter into modern and
secular sectors of development which are based on rationality as against the tradition and religion. As a result,
the philosophy of equality and equal opportunity was cherished during the period. However, as revealed by
many studies, restricted access to education has been a matter of great sdcial concern ever since the notion of
equality of educational opportunity gained recognition as a basic human right. Studies have established that
access to and performance in education continues strongly to be a function of social background-caste, class,
race and sex are the major factors that operate, The UNICEF and UNESCO (2014) have reported that Dalit girls
have the highest primary school exclusion rate in India. The report also indicates that half of the pre-school aged
dalit children are not attending school and the contributing factors to higher rates of exclusion are deep-rooted
social inequalities and poverty among dalits (Scheduled Castes). The report also stated that, humiliation,
t and abuse by upper caste teachers towards children from scheduled castes de-motivated the children

ol. Child labour was identified as another key hindrance to children attending school. According
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Abstract: In India, few systematic studies have been undertaken to evaluate the effectiveness of financing of
education in mitigating inequalities in educational opportunity. The study made by Chitnis (1972) presents some

facts regardmg the situation of scheduled caste students in higher education, in the country in general, and in
Maharashtra in particular. In this study, the author has tried to find out the distribution of benefits of

educational expenditure among scheduled caste people. By comparing the variables, percentage enrolment and
percentage population of scheduled castes, the study fries to find out the quantum of beneficiaries of scheduled

casite population.
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I. Introduction
The development of any country mostly depends upon its growth of education in society. Progress of a
society is possible only when its citizens are dynamic, resourceful, enterprising and responsible. Without such
citizens, progress of country cannot be achieved in any field. Education herein helps in creating such type of
citizens. It is the most important single factor in achieving rapid economic development and technological
progress. According to Hiryakkanavar and Patil (2008) it is an established fact that education is an important
catalyst of socio-economic transformation. In the advanced industrial societies of the world, education is
provided by the states as a matter of right to all citizens. The development of primary education is treated as the
foundation for literacy, which is considered as essential for development and more vital for emancipation of
men and women. In the development of any country, primary education helps in creating base while higher
education is important for providing the cutting edge. Higher educational institutions are contributing much to
= the national development by the way of providing specialized knowledge and skilled manpower. Therefore,
higher education is considered to be an important instrument for the development of any country, particularly
for a developing country like India (Ahmad, 2010). Chaudhari (2009) has stressed that overall illiteracy in the
country around 70 per cent. It is perhaps not incorrect to point out that almost 70 per cent of people live in rural,
tribal and slum areas of the country. The central and state governments are also slashing the services and
securities for the working and deprived class to provide lower taxes, and higher subsidies for the rich. To
promote a smart and vibrant cultural and educational life in deprived areas, huge financial funding is required.
Bose and Velmurugan (2008) have pointed out that, education being the most potent instrument of creation,
assimilation and transmission of knowledge, assumes a central role in the process very few educational
researchers or theorists have attempted to cultural dimensions of globalization and the policies and practices of
education. Mehendale (2010) has argued that the right of children of free and compulsory education Act of 2009
received presidential assent on 26 August 2009. As per the act, it is the duty of the appropriate government and
local authority to ensure that children belonging to disadvantaged groups and weaker sections are not
discriminated against and prevented from pursuing and completing elementary education. Private unaided
schools and schools belonging to ‘specified category’ are required to admit at least 25 per cent of the total
strength of children belonging to SC/ST categories from the neighborhood starting from class 1 or pre-school.

II. Review of Literature

According to Banerji (2000) universal primary education :mpl}es that every child lasts through the
| rrn mary school stage and that every child learns of the poor. A comprehensive data-collection effort was made
o= Mﬁh% to get a better grasp of the issues related to primary education faced by families and schools in the
e s 4’ Iqbal (2003) is of the view that any reservations of quota by any external agency for non-minority students
: HJ';’ SC and ST as such reservations cannot be claimed to promote educational standards or efficiency of
1 1.? institutions. Dutta (2005) has stated that educational and occupational reservations have made
lasting t on India’s political system. The dalits have not realized the importance of these courses and
1 ed outside the purview of vocational education. Kanmnny (2006) has pointed out that thc dalits
ing \'m'iuuﬂ ﬁtanﬂitma-, which led them poor education in Tamil Nadu. In spite of various acts
lly _even bgfgm; British purind these groups have not been protected from their social and
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20.6 MEASURES FOR THE PROMOTION OF WOMEI

Following measures are suggested:
1. Creating Proper Social attitude in the Rural and Ba
he Education of Girls: Following measures may be tal i}
(1) To study the problems relating to women’s educati
scientific data, a thorough research should be taken
of Education and allied institutions in different Sta
at the national level.
(2) Separate schools for girls at the middle and high scho
be established where needed. _
(3) School Mothers in co-education primary schools should be

(4) Creches and nursery classes wherever possible should be

(5) Public opinion in favour of girls’ education should be created
I1. Providing Adequate Educational Facilities in Backv ard and F
Areas: The target should be to have at least one primary school within:
of one kilometre from every home which is within the walking distance 0!
child. Following steps are needed:
(1) Hostel for girls at the middle a
(2) Maintenance stipends to girls residing in hostels

nd high school stages.
for meeting their Do

and lodging expenses, at least in part.
(3) Subsidised transport

- (]
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facilities, wherever necessan and |
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jon for Providing Adequate Number of Wop,.., ;

vil. Provis are suggested:

FMW mbﬂf-ﬂftﬂiﬂi“ﬂ |n5tiluliﬂ'"5 ha\"l: o hl_" Prov il-.ll.'lj o
(N ly in the backward states. These institutions 'rhuul.-l o

especial
be located in rural areas and they should generally recry;y Sener,

from that area. |
Condensed course centres should be started in these pyep,

W to open up avenues to adult unqualified women for ep,),..

teachers. Wherever possible such centres should be 4.,

training institutions.
A large number of quarters for women teachers shoy| i

()

rticularly in rural areas. Our target should be to proyid. ..,
per cent of the women teachers with quarters in primary <},
All women teachers employed in rural areas should be ¢ ...,

(4)
rural allowance.
Special stipends should be given to girls in high and hig}e, ..

5

> schools with aptitude for teaching.

(6) Whenever possible husbands and wives should be posieq |,
place even if they work in different departments of the ¢

(7) Free training should be imparted with stipends to al| .
training institutions.

(8) In-service education training should be given to untrai;
teachers who have put in at least two years of service. |
training of education should be treated as on duty.

VIII. Proper Supervision and Guidance: For providing proper pu

and supervision, following steps should be taken:

(a) Increase in the number of women inspecting officers, partic
the backward states, at different levels including State
Directorate level.

(b) Provision of adequate transport for all district women i

officers.
(c) Adelquate office staff and equipments.
(d) Residential facilities to all women officers at all levels.

(e) Afiequate funds at the disposal of the State Council for closer contac

with rural areas.

IX. Facilities for Education of Adult Women: Girls education and educatior
of adult women suffers on account of lack of social education. This proble™
can be tackled in the following ways:

(2” By Opening adult literacy classes in large number. | -

2) E: teaching simple skills like sewing, knitting, handicrafts ¢ic. @

o owledge of basic principles of health and food habits. .

“W attitudes towards community living, family planning:
ks Superstitions, caste, etc, )
Dcpa:fnf:ﬂg‘[ amme can be tackled effectively with the help of the "-*“_‘,i:‘_“ 9
Cﬂmmunit}- Elt: E‘?ﬂperatmn with other departments concerned 11K
velopment, Health and Social Welfare.
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to the ILO, India has the highest number of working children in the world, Most of these children belong to the
poorest, most marginalized communities, including Scheduled Castes and Scheduled Tribes.”

V. Literacy Rates of SC and ST population

2001 1011
11 | Male Literacy rate 75.3 84.14
12 | Female Literacy rate 53.7 65.46
13 | Gender Gap in Literacy 21.6 16.68
| .Y 1991 2001
I14 | Literacy rates for SC 3741 54.69
15 | Literacy rates for SC (Male) 49.9] 66.64
16 | Literncy rates for SC (Female) 23.67 41,9
17 | Literacy rates for ST 29.6 47.1
18 | Literacy rates for ST (Male) 40.65 59.17
19 | Literacy rates for ST (Female) 18.19 47.1

Source: Human Development Report, 2000 and 2011,

V1. Conclusion

Scheduled Castes have been considered the weakest constituents of the Indian social structure followed
by the Scheduled Tribes. However crimes committed against women have increased over time. Human
development indicators are much lower for SC and ST. Multidimensional poverty among SC and ST 1s
alarmingly high with over 2/3rd of SC and over 3/4th of ST population deemed multi-dimensionally poor.
Indian supporters believe that only a private schooling system can save education from its awfully degraded
quality and make it available to the darkest comers of illiterate households. The SC children, while consisting
nearly 45 per cent of the total enrolment in the general public school, and only about 18 per cent of the total
enrolment in private schools. A large variation in the cost of schooling was found among different social groups
like Muslim, Hindu and others. The average cost of schooling among the SCs is higher than that of ST and less
than that of general and minorities (Kumar Rana et.al, 2005). Primary role of various governmental
development schemes and various public services in villages like Anganwadi, public health centers etc and
school is development of general public with respect to education, health and nutrition. The government
monitoring and reporting system must work promptly to make sure that anganwadi people work more
effectively and efficiently without discrimination. There is a need to create an environment to join Dalit
community to public services and to eliminate the reasons for their social exclusion. Continuous and intensive
efforts are required to eliminate this problem from the society.
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Policies for Women Development

® National Commission for Women

under the NCW Act 1990, to safe
review laws, intervene into specifi
action. Its highest priority

(NCW): A statutory body was set up
guard the rights and interests of women,
¢ individual complaints and take remedial
is to secure speedy justice to women.

Employment programs for Women:
- Swarnajayanthi Gram Swarozgar Yojana (SGSY): A self
employment program, which fixed 40% as the level of women
beneficiaries to be covered under this program. It was launched on

April 1st 1999, and aimed to bring the assisted family above the
poverty line in 8 years.

Swa-Shakti: The Rural Women's Development and Empowerment
Project was launched in October, 1998 to establish a self-reliant
women's Self-Help Groups (SHGs) to empower women which will and
enhance their access to resources, through their involvement in income
generation activities and help indirectly in poverty alleviation.

Rashtriya Mahila Kosh (RMK): Rashtriya Mahila Kosh was setup in
March 1993, sponsored by the Department of Women and Child
Development, MHRD. Its main objective is to credit support or finance poor

women and support the women SHGs (Self Help Groups) for efficient
functioning,.

Support to Training and Employment for Women (STEP): Launched in
1987, its main objective is to improve employment opportunities for women
below poverty line in traditional sectors of agriculture, dairy farm, animal

husbandry, handlooms, handicrafts, fisheries, sericulture and wasteland
development,

The year 2001 had been declared as the Women's Empowerment Year by the
Government of India with the objectives of

e (Creating a nation-wide awareness about the problems and issues affecting

women and their importance for national development.
Program of action to enhance access to and control of resources.

f
Creating a proper environment to enhance self-confidence and autonomy ©

women so that they can take their rightful place in the mainstream of the
nation’s social, political and economic life.
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